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is not only a learning opportunity for the student, but can also be used to inform the 23 teacher and ongoing curriculum development. Feedback is considered particularly 24 important during the first year of university and can even be viewed as a retention strategy 25 that can help attenuate student performance anxieties and solidify perceptions of academic 26 support. Unfortunately, the provision of individualised, timely feedback can be particularly 27 challenging in first year courses as they tend to be large and diverse cohort classes that pose 28 challenges of time and logistics. Various forms of generic feedback can provide rapid and 29 cost-effect feedback to large cohorts but may be of limited benefit to students other than 30 signalling weaknesses in knowledge. This study describes a method that was utilised to 31 provide formative task-related feedback to a large cohort of 1 st year physiology and 32 anatomy students. Based on student evaluation presented in this study, this method 33 provided feedback in a manner that engaged students, uncovered underlying 34 misconceptions, facilitated peer discussion and provided opportunity for new instruction, 35 while allowing the lecturer to recognise common gaps in knowledge and inform ongoing 36 curriculum development.
Introduction

42
A growing body of literature has provided evidence of the potential for feedback to enhance 43 student learning (7-9, 13). Hattie and Timperley (8) describe feedback as '..one of the most 44 powerful influences on learning and achievement,..', providing both students and teachers 45 with knowledge of academic progress and performance, and allowing both students and 46 teachers to recognise and change gaps. Ramsden (22) suggested that the importance of 47 effective formative feedback on student progress cannot be overstated, particularly when 48 the feedback becomes a learning opportunity. Indeed, feedback can become part of a 49 learning cycle that contributes to the learner, the teacher and even the teaching program 50 (11). Not only is feedback considered a critical part of learning, but it is a pivotal influence 51 on student retention, particularly in the first year of university (15), in part, due to its role in 52 attenuating anxieties relating to assessment expectations and performance, and by instilling According to Kift and Moody (12) , the value of feedback can be enhanced by considering 61 two aspects: timing and method of feedback. On the first aspect of timing, Kift and Moody 62 (12) state that if the task is simple then feedback should be provided within 24 hours as the 63 process will be fresh in the mind of the student; however, for a more complex task delayed 64 feedback may be beneficial in order to give the student time for reflection. Regarding the 65 second aspect, method of feedback, several authors echo the notion that effective feedback 66 should be task-related and focus on student performance rather than personal attributes of 67 the student (also referred to as feedback directed to the self) (8, 24). Task-related feedback   68 refers to whether the work or product is correct, or how well the task is being performed; 69 therefore, it includes directions on incorporating correct, different or further information.
70
This is also referred to as corrective feedback and provides students with a platform upon 71 which they can process and build information (8). In fact, Craig and Glover (2) suggested 72 that the term 'feed-forward' may better describe comments to students about their 73 assessment, as feedback should not be viewed as a final process to student learning, rather 74 a 'springboard' towards furthering learning and improve future assessments. Australian first year university students considered that they 'received timely feedback on 79 academic performance' and an astonishingly low rate of 9.9% of students reported that they 80 had 'discussed grades with teaching staff'. These figures appear to be in stark contrast to respect for other's views was expected and would be paramount to the success of the 171 session. Assurance was provided that, unlike the regular scheduled lectures, this class would 172 not be digitally recorded for dissemination through the online student management system 173 for this course in an attempt to encourage more students to engage. 174 Immediately after the exam, general purpose scannable multiple choice exam answer 176 sheets were marked by a computerised scanning system and each student's individual mark 177 was released to them via the university's student management system. Analysis was 178 performed on student results and the top 10 most difficult questions were identified. The overall cost of the feedback session was 5 hours administration for 417 students. peer-peer and peer-lecturer interactions described in the present study may not be 279 achieved. In the present study, students described the feedback session as 'relaxed',
280
'interactive' and 'conversation-like'. These student descriptors coincide with 281 recommendations by Craig and Glover (2) that feedback should be interactive, '…a dialogue, 282 not a monologue..', personalised and presented in an easy-to-understand language. 283 Kerridge (11) suggests encouraging student-student discussion can allow classmates to 284 explain information in a language that is accessible and readily understood, which may be 285 achieved using the method described in the present study.
286
As suggested by Craig and Glover (2), feedback should not be the final process to student 288 learning during a task. Instead feedback should springboard towards improving future 289 assessments, aptly referred to as 'feed-forward' (2). Based on the comments of the students 290 in the present study it seems that providing feedback that is engaging and enhances 291 learning is appreciated and perceived as useful to the students; however, an important 
Positive Comments
 'I thought it was highly beneficial. Most (courses) don't offer feedback in that format. Despite performing well, it showed me where I could improve, or where common mistakes were made to keep in mind for next time. This should style of feedback should be implemented in all (course).'  'The conversation-like feedback session was extremely helpful and corrected mistakes through group interactions, in an interesting way.'  'The feedback session was a great opportunity to review the most poorly answered questions and find out where the answers were found in lecture notes. It was an interactive session with conversation within the group and the lecturer.'  'Feedback session was very useful, never know what I got wrong in other exams so it's nice to know where I went wrong.'  'It was useful revision.'  'It was interactive and was helpful to know what slides related to which questions.'  'I think it's important to go over exam questions. It helps a lot. Thanks.'  'It was informative of the areas that need studying more effectively for the final examination.'  'It was run perfectly and answered the questions that needed to be answered.'  'Helpful to know which questions we got wrong etc. to help with future tests.'  'Relaxed, useful to see mistakes and understand the whole cohort had difficulties in certain areas.'  'Providing overall results allowed me to understand the level of my mark in comparison with the (course) class. Was helpful in seeing my mistakes and reinforcing the correct concepts. It was good being able to see our question papers unlike last semester where we were left in the dark about what we knew and what we got wrong.'  'The feedback session is a good concept, especially when you have a class that is over 100 students. Any type of feedback is always good. I also find this a benefit as this is my first semester at university … that you know what to expect in the end of semester exam and in terms of study, how in-depth one has to go to be prepared for the exam. …to know what needs to be revised and whether or not I need to change my method of study, and/or gain further help in understanding the concepts in the (course). Only issue with the feedback is the size of the class, if a person is shy, it is hard to put your hand up to ask a question. However, that is up to (the) individual…'  'Very helpful -good to know common errors and where I went wrong in exams.'  'Being able to know which questions I answered incorrectly was very useful. Also, knowing the questions that were poorly answered by the entire cohort was helpful.'  'The feedback session was helpful and dynamic. Thank you.'  (The remainder of the 41 positive student comments contained similar notes of thanks for the feedback session).
